Samford Valley Steiner Annual Report 2021 (Based on 2020 data)
VISION
Advancing social and cultural renewal through sound anthroposophical
application
COLLEGE OF TEACHERS MISSION
That Samford Valley Steiner School be a living and contemporary embodiment of the spiritual,
cultural, and educational impulse of anthroposophy that contributes towards social renewal in the
world.

BOARD MISSION
To provide the welcoming environment and stable framework (encompassing the Board’s four
pillars) that encourages the maximum number of children to enjoy an education underpinned by the
principles of Anthroposophy as given by Rudolf Steiner, whereby, our highest endeavour is to
develop free human beings who are able of themselves to impart purpose and meaning to their
lives.

CORE PRINCIPLES
•
•
•
•
•
•
•

SVSS values teachers’ inner willingness to teach out of Steiner’s human developmental
picture in order to deliver a living pedagogy.
SVSS teachers deliver a rigorous and balanced curriculum through the inclusion of the arts,
movement and academics; inspired by the unique nature of the main lesson.
Professional development in the light of anthroposophy is provided and expected to be
pursued with an ongoing commitment.
Staff and students learn through lived experiences in a beautiful and nurturing natural and
built environment.
SVSS’s structure provides a stable framework through collaborative heart leadership.
SVSS values and respects the uniqueness and dignity of each student, nurturing and
supporting each individual’s potential to emerge as a resilient, ethical human being.
Clear, transparent communication which fosters warm, caring relationships and recognises
individual contributions, encouraging community growth.

OUR SCHOOL
Our school respectfully acknowledges Traditional Custodians of the land on which our school lives, we
also acknowledge a continuous connection to land and culture for all Aboriginal and Torres Strait
Islander peoples and pay our respects to Elders past, present and emerging.
Samford Valley Steiner School offers an inspiring and comprehensive Steiner education for children
from Pre-Prep through to Year 12. Our school is located on 20 acres of leafy, natural bushland, in the
semi-rural Samford Valley. This picturesque destination is approximately 24km/35 minutes’ drive
from Brisbane, in South East Queensland, Australia.
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Samford Valley Steiner School is an inclusive, sustainable and beautiful school with a community of
passionate people who are committed to learning, supporting each other and working together. We
provide a nurturing environment where children can thrive and have opportunities on many levels to
find their inner and outer potential.
Steiner/Waldorf education is now over 100 years old and is the fastest growing education movement
in the world, in over 65 countries. It is an education for global citizenship; that provides students
with the opportunity to foster courage, imagination, resilience and enthusiasm to be positive and
effective contributors to society and the environment.
We value mutually supportive relationships for students, staff and families. Each staff member
strives to be the best role model they can be for the young people in our community. We strongly
uphold the philosophy, ethos and child developmental principles given to us by Dr Rudolf Steiner
who was a scientist, philosopher, architect and social reformer. He gave the world a framework of
spiritual science which helps us to deeply understand the essence of being human. Out of his
developmental picture, a whole school movement and curriculum was born, which is increasingly
more relevant for the world today, as we need to urgently develop change agents who will have the
skills, knowledge and agency to ensure an ethical future.
We hold a spiritual view of the human being as body soul and spirit, and in everything we do, we
hold the child in the centre, as we strive to develop the three soul faculties of thinking, feeling and
willing. We are not of any religious denomination, but neither are we secular, we are not rigid, but
neither are we a free school where children choose their own learning path.
We value truth, beauty, goodness, wonder, reverence, imagination, inspiration, intuition,
experiential learning, respect towards each other and the environment, and a commitment to
celebrating together as a community with festivals and community events.
At SVSS we view ourselves as a community of learners; teachers, parents, and students, striving to
achieve individual, communal and global growth and understanding.

COLLEGE OF TEACHERS
The School operates from a well-established and strong base in Anthroposophy. The College of
Teachers (COT) sits in the centre of the SVSS Organisational Structure to ensure that SVSS always
retains at its core the inspiration of Rudolf Steiner and the Anthroposophical insight that is needed
to deliver a comprehensive Steiner education to students. It is through the shared responsibility of
the teachers and staff and their joint contribution, via membership of the COT, that SVSS will be
highly regarded by its worldwide peers.
The COT’s role is to be the “Heart” of the school, to build the vision for Steiner education as it is
applied locally at SVSS, and to develop and maintain the rhythms of school life over the year.
There are two key elements to the role of COT:
1. Develop the broad pedagogical picture at SVSS across K-12
The development of this picture across all the classes will be based upon the teachings of
Rudolf Steiner (Anthroposophy). This may include matters outside the classroom where
pertinent. It is accepted that there is often no definitive answer to many of the aspects and
variables that make up Steiner Education. The answers are found from the collective insight
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of the College members who must set aside their ego to develop a local, current, and
cooperative interpretation of the vision that Steiner inspired.
The COT will work diligently to develop their shared knowledge to ensure that all members
are able to contribute to the efficient and informed development of the pedagogical visions
needed at the time.
This shared common vision contributes to the Intentionality (Spirit body) of the School.
2. Oversee and maintain the three-fold nature of Steiner education
The three-fold life of the school covers:
i)

Cultural
The COT is at the core of the organisation and thus should concern itself with
monitoring and supporting the educational well-being of the teaching and whole school
community. This includes developing and maintaining the rhythms of the school
community as a whole.
As a deeply intuitive body, the COT will ensure that the pedagogical vision, developed
through the Anthroposophical workings of the group, will be understood and delivered
by all members of the teaching staff.
All members of staff will be welcomed and encouraged to participate and research,
through COT, the role of Anthroposophy in education. This is an integral part of the
professional development of a teacher at a Steiner school and is a key component in
ensuring the delivery of a highly valued Steiner education to the students.

ii)

Economic
The financial position of the School is vital in determining the feasible allocation of
resources and the College should remain appropriately informed of the School’s
financial status and the budgetary timing process. However, conscious pedagogicallybased recommendations (e.g.: in relation to staffing, resourcing, strategic planning,
etc.), that are viable either now or at a defined future time frame, should be made by
College regardless of financial considerations. This will ensure that the best possible
recommendation is put forward to the School Director and the Senior Leadership Team
(SLT), who can then consider the best way to achieve the desired outcomes.

iii) Rights
The recommendations of COT must support and be consistent with the School’s legal
commitments as well as the rights and responsibilities of the children, staff, Board and
parents within the School environment. The COT also contributes to and works with
the School’s policies. Cognisance of these issues will help to ensure COT is working on
relevant vision-building and fulfils the key aspects of its role.
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Every year the College and the Board meet and in 2019 the Core Principles for Samford Valley
Steiner School were the results of this working together. In 2020 we revisited the strategic Plan and
updated it from 2021 to 2025.

Imbue thyself with Imagination
Have Courage for the Truth
Sharpen thy feeling for responsibility of Soul
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EARLY CHILDHOOD
The preschool years, the kindergarten years, are the most important of all in the education of the
child … It is absolutely essential that before we begin to think, before we so much as begin to set our
thinking in motion, we experience the condition of wonder. Rudolf Steiner
We strive to create a warm and loving environment for our early years’ program which honours the
young child’s need for connectedness to this world, with nurturing rhythms, quality sensory
experiences and engagement in the real work of childhood: play.
In the kindergarten, the children go through the day in alternate periods of concentration and
expansion, as if in a breathing rhythm where there is inhaling and exhaling. In the inhaling or
breathing-in phase the child directs his attention to an activity that basically relates him to himself.
For little children each breathing-in period (drawing, water painting, knitting, eating…) is very short,
because little children can only concentrate for short periods of time. In the exhaling or breathingout period, the child relates mainly to the surrounding world (free play, free running etc.). For each
breathing-in period the child needs a breathing-out period and so a pattern is established.
In 2020, we opened with four early childhood classrooms and by Term 3 we began with 12 children
in the 3 to 4 year old Pippi Program. Full capacity for early childhood is now 108 children, with Preps
full time and others part time.
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THE PRIMARY YEARS CLASSES 1 TO 7
At Samford Valley we value the traditional Waldorf School practice of having one teacher
accompany the children through their Primary School years. Over this extended period the teacher
and children develop a meaningful relationship that fosters an environment of trust and security
within which the child can relax into their learning. Teachers really come to know each child and as
such are better able to meet their individual needs and honour and support their unique learning
and development journey. Over the years a true partnership, based on trust and mutual respect, is
also able to be forged between parent and teacher so that the needs of the child are collectively
served.
The Primary School child lives and thinks in a world of images. In an ever-changing world, the most
powerful tool a person may have at their disposal is a highly developed imaginative faculty that
provides foundation for the kinds of creative thinking, problem solving and innovation that are more
and more a requirement for life in our times. Our Primary School teachers work consciously in all
they do to first and foremost protect and develop this imaginative capacity. Academic learning is
enlivened through an artistic approach and embedded in practical experience and activity. Every day
children are immersed in story, art, music, movement, and verse along with the more traditional
academics.
The Main Lesson is a key point of difference in Steiner Schools. The first two hours of every morning
are dedicated to study of the same topic or theme for a period of three or four weeks. The central
theme of the Main Lesson is progressively explored through a broad spectrum of integrated activity;
each day building on the previous.
Main Lesson blocks may be focused on
Mathematics, Language, Humanities,
Science, however each will encompass a
variety of experiences including
movement, singing, painting, drawing,
modelling, drama, narrative, practical
activity and formal academic work. The
children are not given text books or
printed worksheets to work from, rather
they create their own Main Lesson
Books which serve as a personal record
and recount of their learning through
drawings, words and other visual
representations.
In 2020 the school continued its ongoing double streaming program with two Class Ones, two Class
Twos, two Class threes and then single classes up to Class 7. The ongoing double streaming is now
supported by four early childhood classes so that each year two new Class Ones will be offered from
now on.
In 2020 Alan Drysdale, who had been appointed as Primary School Director, left for the Northern
Territory and Carly Sheard, our Class 5 teacher, was appointed to the role as the new Primary School
Director, ably stepping into this position in Term 4. Our Economic Development Manager, Steve
Klipin resigned due to living in NSW and ongoing Covid lockdowns and we were fortunate to accept
Smitha Mallya into the position as from September 2020.
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The Faculties continued to meet each week to discuss curriculum, special projects, Child Study and
to study Steiner’s lectures together. They also participated in classroom sharing and artistic activities
such as painting, music, drawing.

HIGH SCHOOL
The aim of our High School is to provide an education for teenagers that inspires love of learning,
develops freedom of thought, and fosters self-confidence in an atmosphere of academic rigor and
artistic fulfilment.
Adolescence is when the student really begins to take hold of their independent thinking. In the
early years they played, in the Primary School they lived in imagination and now in High School they
have a will to scrutinise the world and those around them; to judge, to ‘weigh up’ and to seek out
the truth. We encourage them to think independently, to observe, to research, and then to come to
conclusions and judgements.
To retain the integrity of the Main Lesson program in the senior years, we deliver the Certificate of
Steiner Education (CSE) as our senior assessment program with Levels 1, 2 and 3 from Classes 10 to
12. Assessments were moderated and linked to main lesson programs as well as other areas,
including the Senior Research Project, which, despite Covid restrictions, was able to go ahead.
As students come into the High School, their care and guidance is passed from the Class Teacher to a
group of specialist teachers; one of whom will be their Class Guardian. Unlike the Class Teacher the
Class Guardian does not take every Main Lesson but only those for which she/he is a specialist. This
new emphasis on specialist teaching means that the young person meets a range of experienced and
passionate Specialist Teachers who can bring the full depth of their subject matter in an enlivened
and extended way.
The High School curriculum is designed to encourage the emergence of world citizens. The Main
Lesson Structure established in the Primary School years is preserved throughout the High School
and students continue to explore a full range of academic subjects in an integrated and creative way.
The work of the High School teacher is to unfold for the students Main Lessons that are thematic,
experiential and that develop discernment and independent, lively thinking within the discipline of
the subject.
After Main Lesson the rest of the day
is dedicated to practice and studio
lessons. These lessons include:
Mathematics; English; laboratory
lessons in physics, chemistry and
biology; visual, sculptural, dramatic,
musical and movement arts; foreign
language; sport and physical
education; gardening and workshop
lessons in handwork and manual
crafts.

EXCHANGE PROGRAM
Due to Covid international travel restrictions, the Exchange Program was put on hold.
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LEARNING ENRICHMENT
The vision for Learning Enrichment at SVSS is:
•
•
•
•

To establish a strong therapeutic program and centre that will embrace and support the
pedagogical needs of students from all backgrounds and, with a diversity of special learning
needs.
To support students to integrate at far as possible into their own class with guided support
for both students and teachers.
To maintain a committed team of professionals, working together out of an
anthroposophical developmental picture of the child/adolescent that will bring a range of
therapies and learning enrichment programs within a holistic Steiner educational context.
To practice from the acknowledgment of the wholeness of the spirit in each human being
and a respect for the working of individual destiny.

The SVSS Learning Enrichment Team supports each student to access learning in a way that they may
understands themselves, others, and, also achieve to their fullest potential. Through the provision of
a high standard of professional knowledge and practice in specialised teaching, our service delivery
strives to enable that all students may in their thoughts, feelings and deed thrive in the community
and make a difference in the world.
Rudolf Steiner gave lenses through which to observe the children. He advocated observing and
‘seeing what is’. Through close observation, teachers are able to see how children learn, to see their
gifts and through observing their behaviours, see their challenges. The Learning Enrichment Team
work closely with the teachers and then strive to support the diverse needs of the children.
The exercises are designed to work with the 12 senses, balance the gifts and challenges, inhibit
retained reflexes and support the tasks of academic learning.
The role of the Learning Enrichment Team is to help integrate children with additional needs,
identify which therapies or targeted programs can support individual children and collaborate with
teachers and assistants, work with the EA and support teachers with adjustments that need to be
made. They help to monitor and review and meet with parents when required.
The ideal is for children to be in their class and the Learning Enrichment Team to upskill the teaching
assistants and collaborate with teachers. The NCCD process also requires significant oversight and
coordination, providing support for teachers who are collecting the data as evidence.
Following the 2019 Learning Enrichment Review, in 2020 more support was offered across the
school as increased needs were identified. The Learning Enrichment Team space, Boombana was
widely utilized with students from the primary classes benefiting from specialized movement
programs, reset and withdrawal as necessary in small group.
In the Primary School a new Special Ed Teacher was employed three days per week and two part
time aide positions were created for Boombana to provide further support to teachers and students.
In the High School additional learning support was identified and provided with the addition of new
aide positions.
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FESTIVALS
Festivals play an essential role for the school community. Celebrating festivals brings a sense of
rhythm and anticipation. Celebrating festivals together is also a way of keeping time. They help the
child to increasingly find orientation in time.
Throughout history, festivals have been interwoven with life and the cycles of nature. Rudolf Steiner
presents the annual festivals in a seasonally and globally encompassing context. He describes
processes, which are taking place in nature during the four seasons spring, summer, autumn and
winter and during their corresponding Christian annual festivals Easter, St. John's, Michaelmas and
Christmas. He describes festivals as a breathing process, not of air but of forces, the inhaling and
exhaling of forces, about which he says one can gain a partial representation when one considers the
plant growth in the course of a year. Steiner states that the earth is a living organism, which is
performing a rhythmic life together with the seasons. For the description of this rhythmic life, he
uses two metaphors connected to human life. On the one hand, he compares it with the processes
of sleeping and waking, and on the other with those of inhaling and exhaling. He relates these
processes to one another, thus creating a differentiated picture of the global seasonal
processes together with the spiritual significance of each season and festival.
At SVSS we have created our own traditions as we celebrate the seasons and their different
qualities in our own meaningful way.
Rose Ceremony
In January 2020, we celebrated the arrival of the two new classes of class one children in the
hall. Parents gathered to watch their children receive roses from students of Class 12. The children
were then led by their new teachers to their classrooms and the parents attended a morning tea.
St Michael and the Dragon
As Archangel Raphael works through the earth from the Northern hemisphere St. Michael works in
the Southern hemisphere in the heavens and as the bearer of the Consciousness Soul. The festival of
St Michael with the play of ‘St Michael and the Dragon’ originated at SVSS as a Primary School event
and was being practised daily, however the Covid pandemic hit and sadly we could not hold the
festival, though Classes 1 to 4 had their Dragon experience just before Learning from Home came
into existence.
With some ease of Covid restrictions, by
Winter, we decided to hold a very small
Transformation Festival just for Classes
6, 7 and 12. Only parents of these
classes could attend, but it was a
wonderful experience for those
involved.
Spring Festival
The Spring festival was held for students
only and the maypole was danced, the
children dressed in spring costumes and
danced together and the High School
performed their dances beautifully.
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Advent
Advent in Kindergarten is a special time for all, and especillay the Prep children, as they prepare to
leave Kindergarten and look forward to joining Class One after the holidays.
End of year Primary and High School
The whole school gathered in the school on two consecutive days to celebrate and acknowledge the
Graduation of the Grade 12s and the Grade 7s. Thank goodness parents could attend with a cohesive
Covid plan and spacing requirements. Both events were poignant as Class Guardians, Parents
Teachers and Class Teacher spoke about their memories of these classes.

MUSIC
“Music is an art imbued with power to penetrate into the very depth of the
soul, imbuing man with the love of virtue.” Rudolf Steiner
PRIMARY SCHOOL MUSIC
Primary Classroom Music begins from Class 1 as a weekly specialist lesson. In Classroom Music at
Samford Valley, this takes shape and direction through Kodály methodology, using songs and games
to help gradually develop the child’s response to pitch and rhythm. The timing around the
introduction of each new musical concept is considered and sequential, so that by the time
the children reach Class 3 and are entering the next stage of development, they are ready to take on
the physical learning of an instrument with well-prepared aural skills and the reading and writing of
music notation. As well as developing strong musical skills, the program seeks to instill in the
children a love of music and allow them to experience joy in music making that is the birthright of
every human being.
From Class 3 through to Class 7,
students have the opportunity to
experience rehearsing and
performing as part of a string
ensemble alongside their classroom
music lessons, daily singing and
individual or small group
instrumental lessons. Each
class string ensemble has the
opportunity to perform at an
assembly throughout the year, and
from time to time will combine with
another class to make up a larger
ensemble.
The Primary School gathers each
year for a Music Concert where the
class string ensembles and extension
ensembles all perform for each other and for parents.
Students all begin on the violin in Class 3 for a foundation year of string learning. In Class 4 and 5,
some students are given the opportunity to switch to the viola, cello and double bass to form a full
string ensemble.
In 2020, even with Learning at Home, music teachers and contractors worked tirelessly on Zoom to
bring these experiences to all students and so there was no gap in the music program.
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HIGH SCHOOL MUSIC
Classroom Music in the High School builds on the foundational music skills introduced in the Primary
School. Students may continue their instrumental studies, now out of their own interest, to develop
their theoretical knowledge and ability to write and perform in a variety of genres. The core skill of
singing is practiced and maintained throughout the high school years, giving substance and depth to
both the theoretical and practical elements of music exploration.
Although the compulsory instrumental program continues for Class 8 students, they are given a
choice which instrument they would like to learn. Class 8 instrumental lessons are conducted in
paired lessons and the cost of these lessons is included in the compulsory charges of the
school parent contributions. All students in the High School participate in a music ensemble once per
week. The High School ensemble programs are structured vertically, giving multi-age ensemble
experiences tailored to the instrument of choice. Ensembles include a String Ensemble, Vocal
Ensemble, Jazz Ensemble, Guitar Ensemble and Percussion Ensemble which performed at many
school events throughout the school.
“Through an integrated and holistic music program we seek to create and encourage a school culture
in which joyous, enlivened musical activity is embedded into the daily experience of every student
and teacher across the whole school.”

DRAMA
Drama is important throughout the school and each class participates in a class play every year and
performs to their parents and friends, or to a small audience of other classes. As the years progress,
the plays get longer and more complex, culminating in amazing performances in the High School,
under the lead of Drama teacher, Nicole Ostini.
Pedagogical theatre is a discipline as important as any other pursued in school. It entertains, inspires
and instructs in a way that is only possible when the human being, as an enactor, performs a story
before other human beings. It creates moments of artistic communion that lead us to clearer
understandings of what it means to be a becoming human being, both individually, and in
community.
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OUTDOOR EDUCATION PROGRAM
The Outdoor Education program forms an integral and inclusive aspect of all our students education,
starting in Class 3 and continuing all the way through to Class 12. (We even have program options for
our parents to participate in). As much as possible, the classroom teacher, or Main Lesson teacher
attends camp with the students, and it is expected that all students attend camp and participate as
fully as possible unless there is a medical reason that they cannot attend.
A lot of time and effort goes into tailoring the elements of each camp so that they best meet the
individual needs of our students. It is not so much a matter of whether or not they attend camp, but
rather how well they participate. During camps our students have to eat together and sleep
together, they work together and play together; the camps are a complex dynamic of effort and
reward, of fun and challenge. Through our Outdoor Education program students are presented with
a wide variety of experiences to help with their overall growth and development. It is hardly
surprising that these experiences often feature as a highlight in our senior students’ recollections of
their schooling lives.
In 2020, several camps had to
be cancelled due to Covid
restrictions, however we aimed
for as many classes as possible
to attend.
Overall 18 camp programs were
conducted, some with slightly
reduced days or changed
venues. A huge thank you to the
Outdoor Ed team for all their
revisions,changes and
management of disappointed
students and families. The fact
that 19 programs out of 26
were conducted with all classes
except for Class 10 being able to
attend at least one or more camps - a huge feat!

Parents Outdoors Program (POP)
In addition, three Parent on Program camps were rund; the Brisbane Valley Rail Trail bike camp,
Canoe Day, and the Mt Barney hike camp.
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OUTDOOR CLASSROOM
At its most fundamental this is the start of understanding economics. The students take raw
materials from our three kingdoms (animal, vegetable and mineral) and work them into useful
objects through the arts of smelting, forging, pottery, knapping, grinding, green woodwork and
weaving. This could be cutting a sapling down to build a fence, manipulating stone into primitive
tools, or digging up clay from the earth and making pots.
These skills are also covered in our more formal art and craft classes, however when working with
raw materials from the earth (rather than purchased, dried or dressed resources from our suppliers)
suddenly there is a shift. There is a change in the way the material is used, the additional work to
mine/harvest and prepare the material before it begins to be worked with and a fundamental
understanding that everything we use in our daily lives, somehow, comes from nature. We work
with the four elements of earth, air, fire and water and the students study land stewardship as they
landscape, plant and work with the space, ensuring it works for wildlife as well as for us.
Students experience a connection to nature
by working outside and we succeed most
when working with the animals and plants
and what exists naturally. Most importantly
we work with our hands and our senses,
without power tools or modern conveniences
and tell stories and share food around the
campfire, bringing everyone together in a true
community.
In 2020 this was the second year of the
Outdoor Classroom being available and more
teachers and students are realising the value
of this amazing space.

LANGUAGE
At SVSS we acknowledge the importance of learning a second language and German is taught from
Class 1 through to Class 12. Rudolf Steiner spoke of the importance of learning another language to
enrich the child’s inner life, to expose children to other cultures in a living way and to counter-act
the one=sidedness influence that the mother tongue may exert on the developing child.
Teachers use story, song and immersion methods to instill a love of learning another language.

VET PROGRAM
Vocational Education and Training (VET) is a new addition to our Senior High School offerings (since
2018), where students can elect to undertake one of our offered Certificate II programs. VET, by its
nature, is a practical and hands on approach that delivers skills and knowledge required for specific
industries. Samford Valley Steiner School is a Registered Training Organisation (RTO) in its own right
and we have plans to increase the range of certificates offered in the future. The qualifications we
offered in 2020 were Certificate II in Music Industry and Certificate II in Outdoor Recreation.
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Cert II Outdoor Recreation
This is a natural step for many of our students who thrive in our Outdoor Education program, and in
many ways is a natural extension of this. The key increase in skill set is that of Leadership. To hold a
Certificate II in Outdoor Recreation is to be a qualified ‘Assistant Guide’, perfect for our Senior
students as they start to become leaders in their school, and so in life. They learn what it takes to
organise and plan outdoor activities and camps, lead activities on primary camps and become
proficient in roping activities. The 2020 activity disciplines included Rock Climbing, Abseiling and
Bushwalking.
So far, we have had 13 students complete the course and at least two have since earned
employment in the sector. In the future we hope to increase our industry engagement, provide a
wider variety of disciplines and are looking into the possibility of offering a Certificate III Outdoor
Recreation course in 2022. In addition to the actual industry skills, this course provides many more
transferrable skills applicable to any walk of life such as self-reliance, organisation, contingency
planning, resource management, working with children, working under a manager and much more
besides.

Cert II Music Industry
The Certificate II in Music Industry qualifies the student as vocationally competent to assist a Sound
Engineer in the professional production of live music and sound recording. Its focus is on audio
production rather than a performance focus, which compliments the years of student’s performance
practice throughout their schooling. The course also has a strong practical relationship to the
delivery of school curriculum and events e.g. Conferences, Festivals, Assemblies, Talent Nights,
Discos and Dances.
Two units of the course involve the capturing and recording of performances and the editing and
manipulating of audio digitally. There are ample opportunities for this in our school. Other elements
of the Music Industry Certificate such as a consideration of Workplace Health and Safety; how to
work effectively with others, and equipment maintenance, also lend themselves to the capabilities
and responsibilities associated with the maturing Class Eleven and Twelve student. We are proud to
provide a Vocational Education opportunity to students who are seeking a qualification in addition
to their secondary education at our school.
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SOCIAL HEALTH AND WELLBEING
For children to develop in a healthy way there needs to be a steady and progressive movement of
authority from outer to inner. The aim of our approach to student health and well-being is to support
the development of a strong, inner moral compass in all students that allows them to make ethical
behavioural choices as adults.
There is initially, with very young children, a need for constant and consistent positive and gentle
guidance from adults who are steeped in personal discipline. Gradually we begin to expect children
to develop self-discipline and to take more responsibility for their behaviour and actions. Teachers
support this process and movement by using specific behaviour management techniques at different
stages of children’s development.
Teachers work to support each individual’s development towards their full potential by helping free
the student from encumbrances; by challenging and stimulating them and by offering the resistance
that they need in order to grow independent and inwardly sturdy and strong. Students learn social
skills in different ways at different ages. Their individual level of skill will depend on their experience,
environment and developmental maturity and the teacher’s response to inappropriate behaviour
needs to reflect this and be differentiated accordingly.
The Social Health and Wellbeing Policy was reviewed in full consultation with all faculties. A
Restorative Practice 1-day training event was held at SVSS in October with Dr Shelley Davidow, with
further trained planned for 2021.
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SCHOOL DIRECTORS REPORT TO AGM
Seek the real practical life, but seek it in a way that it does not blind you to the Spirit working
in it.
Seek the Spirit, but do not seek it in Spiritual greed, from Spiritual egoism,
But look for it because you want to apply it unselfishly in practical life; in the material world.
Make use of the ancient principle: Spirit is never without matter, matter never without Spirit.
We want to handle all material matters in the light of the Spirit
And we want to search for the light of the Spirit in a way that will ignite in us
A warmth for our practical deeds.
Rudolf Steiner

The year of 2020 was remarkable in so many ways, as the pandemic challenges we faced as a school
community, state, nation and world, were a test to our resilience, capacity to adapt, to be creative
and focus on what matters most. This report does not focus on the challenges we faced or the many
events and activities that were cancelled, but instead highlights what we achieved together in 2020.
STUDENTS
The wellbeing and education of our students lies at the heart of every decision, considered in the
light of each developmental stage, according to the educational philosophy of Dr Rudolf Steiner. A
key focus in 2020 was to collaboratively revise the Social Health and Wellbeing Policy, which was
reviewed together by all faculties. It was finalised by the end of the year ready for implementation in
2021. In October we held a whole staff Professional Development day on Restorative Practice which
resulted in 10 staff undertaking facilitator training in 2021 so that Restorative Practice is embedded
across the school and provide ongoing opportunities for staff professional development.
Student wellbeing during Learning at Home was vital and teaching staff were vigilant in overseeing
their students. In the High School online learning was implemented with a frenzy of IT upgrades and
staff training in Microsoft teams. In the Kindergarten and Primary School, teachers found many
creative ways to engage students and families in their continued learning.
Students and community members were invited to Pacifica College Eurythmy performances and
plans were made for third year Pacifica students to begin Eurythmy in some classes in 2021. Our
school continues to value Eurythmy and looks forward to being able to employ a Eurythmy teacher
in the future.
In the Kindergarten, the Water Lily room was opened as a fourth classroom and the introduction of
the Pippi program (3-4 year old) commenced in Term 3.
In the Senior years, the NZ Certificate of Steiner Education (NZCSE) was completed by the 2020 Class
12 student cohort. They achieved positive results and all students gained entry into their preferred
university course or post school option. Griffith University announced that participating NZCSE
students were eligible to apply for their GUEST program and QTAC (Queensland Tertiary Admission
centre) approved the NZCSE for tertiary entry selection ranking. This was a significant step for
Steiner education in Australia, ensuring we can continue to teach a full Steiner curriculum from
Kindergarten to Class 12 meeting all external requirements.
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The Learning Enrichment team expanded following a full review and a Special Education teacher was
employed for the Primary School. Additional Learning Enrichment aide support was implemented in
the Primary and High School.
In Term 4 we employed a High School Health and PE teacher to improve the delivery of this
curriculum area which culminated in a permanent position being advertised for 2021.
The College of Teachers initiated a Maths Curriculum Review engaging a team of teachers who
conducted a whole school review and presented their recommendations to the College for
consideration and implementation.
The school was the recipient of an Independent Schools Queensland (ISQ) grant “Brightpath” which
focused on creative writing assessment in classes 6 to 8. A team of teachers worked together on this
to discuss and implement new ideas for assessment.
A review of reporting to parents was conducted by the Senior Leadership Team and implemented in
time for Semester 2 student reports, providing increased guidance to teachers.
Enrolments remained stable throughout 2020 with the Board approving significant financial support
to families in short term need due to Covid influences. This gesture was greatly appreciated by
families in need.
STAFF
Wellbeing was a key theme throughout 2020, beginning the year with a Professional Development
Day to discuss Wellbeing and allow staff to provide suggestions for the year. Little did we know at
the time how significant this would be in 2020. In Term 1, the teaching staff had to adapt quickly to
Learning at Home, (almost overnight) something they had never done before and learn new IT skills
in rapid training sessions. Ongoing monitoring of staff wellbeing was conducted with a Therapy day,
pancake mornings, anonymous surveys of senior staff and the year culminated in a wonderful
Christmas celebration together.
Administration staff worked tirelessly to support teachers and families during Learning at Home and
a huge overhaul of our IT systems was achieved in a phenomenally short period of time. We now
have a School Portal where documents can be easily shared and maintained, and version control is
clearly established. This has streamlined the efficiency and functioning of the school in many ways
and was essential, as the old server was almost at capacity.
The Staff Performance and Development Plan was updated, and the year commenced with staff
setting their professional goals for the year as part of the appraisal and monitoring process. This
allowed teachers to observe their peers, have professional conversations about their teaching,
reflect on their practice and discuss their goals with their Faculty Director.
Allegations of workplace bullying were received early in Term 4 and the school followed policy, acted
on advice and engaged an external investigator to investigate the allegations. The process was
completed late January 2021, a detailed report was received by the Board and the school acted upon
the findings. All staff receive annual training in Workplace Safety and the Anti-Bullying Policy was
revised into two separate policies, Student Bullying Policy and Workplace Bullying Policy.
The College and Board worked together at their annual retreat to review the Strategic Plan
(originally 2017 to 2026) and this now reflects double streaming of classes and is available on our
website (2021 to 2025). A demographic study was conducted to provide the board and leadership
team with guidance for future decisions.
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There were some changes in staff with several relocating due to Covid border restrictions or for
family reasons. On the Senior Leadership Team, Alan Drysdale resigned at the end of Term 3 to teach
in the NT and Carly Sheard was appointed as our new Primary School Director. Steve Klipin resigned
as Economic Development Manager to take a position closer to home in NSW and Smitha Mallya was
appointed to the role in September. Both Carly and Smitha are wonderful assets to the Senior
Leadership Team and I take this opportunity to thank staff that left in 2020 for their contributions
and commitment to the school.
After consultation with College and the Board in Term 4, we now have a Cultural Advisor, First
Nations Partnerships to provide cultural safety to First Nations families and provide advice and
support to the school. Renai Mouton was successful in being offered this position beginning in 2021.
A full policy audit and review was completed with most policies now updated. An ongoing review
plan has been established and staff have access to all the updated policies and procedures in the
School Portal.
There were several meetings held to progress the Enterprise Bargaining Agreement and we aim to
have this finalised in 2021.
COMMUNITY
The annual school wide parent survey was conducted early 2020 and the following actions were
taken due to feedback received:
1. To provide more information about the High School, we invited community members to
High School information evenings, the High School Expo and Senior Research Projects. A
High School Handbook was developed for new and current parents to have a deeper
understanding of the High School curriculum.
2. A College Working Group developed a parent education program across the school for
implementation in 2021 with events already in the PAFA calendar so that parents have
multiple opportunities to learn more about our school and Steiner education.
3. More focus on Pastoral Care and informing parents – the workshop on Restorative Practice
in October has re-enlivened Restorative Practice across the school and teachers updated the
Social Health and Wellbeing Policy for 2021, which is available to all parents. Teachers are
using Teacher Kiosk more effectively, informing parents of issues arising.
4. More information on Learning Support across the school was requested in the survey. The
Learning Enrichment Team are developing information for the school website. The Learning
Enrichment team attended many class meetings and supported teachers closely with parent
meetings as required. With the expansion of the team this will continue in future years.
5. Parent Lounge was highlighted as needing an update so that parents can find it more useful
and navigate it easily. This is work in progress and policies have been updated for easy
access.
6. It was requested that more information is available on the school’s vision, organisational
structure and role of the board provided to parents. The website was updated accordingly
and there are many documents that parents have access to such as the School Improvement
Plan, updated Strategic Plan, overview of board members and School Handbooks.

A Communication and Marketing plan was implemented, and our newsletter received a muchneeded update, and is no longer a PDF, but an easily navigable document able to be read on all
devices with ease. In addition, we upgraded the way the school can communicate to families
through the Go4 platform.
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Even with Covid restrictions, we managed to celebrate a Kindergarten and lower Primary School
‘student only’ Autumn Festival, a Transformation Festival for classes 6, 7 and 12, have students
perform for MAD night and Music Nights, invite the community to the High School Expo and the
Class 12 Senior Research Projects and even held a High School dance. Though there was much
disappointment at the cancellation of some camps, a huge effort meant that many camps still went
ahead once school resumed in full and restrictions eased.

ENVIRONMENT
The relocation of D block occurred over the December 2019/January 2020 break with
OSHC/Vacation Care moving to a shared space with Boombana and Classes 6 and 7 moving into the
relocated classrooms. The server and all services were also relocated. The January painting of F block
revealed termites and two classes were relocated just before school commenced, to the library and
eurythmy room, until their classrooms were renovated.
We engaged an environmental architect to review our design for the six new primary classrooms
with a focus on sustainability. With pentArchi architects, we consulted with the Board, College and
primary teachers to finalise the design. A rigorous tender process resulted in MCD being awarded
the contract to build six new classrooms for the primary school with work to commence January
2021.
As part of our sustainability effort, two sets of composting toilets (8 more toilets) were also
completed, designed by pentArchi architects and constructed by Arthouse building company.
The neighbouring property at 4 Atanie Court was purchased, which now provides much needed
extra office space for the Administration team and also provides parking for staff, somewhat
alleviating the current pressure on the car parks.
Interim plans were made in consultation with TMR, Brisbane Bus Lines and MBRS with ongoing
collaboration to find positive solutions to the traffic congestion around the school. An overflow car
park has been made available in the High School behind the Hard Craft building, until car parking is
increased.
The school’s Master Plan will be reviewed in 2021 to ensure a solid foundation for the future,
responsible planning for sustainability and ensure future resources are available as required.

I take this opportunity to thank the Board for their advice and support, the Senior Leadership Team
for their hard work, professionalism and commitment, the College of Teachers for their
recommendations, guidance and responsibility to guard the pedagogical impulse of the school and
of course thank you to all staff for their ongoing commitment to Samford Valley Steiner School.
A special thank you to all families for entrusting your children to us for their education, and to all
students for your energy, willingness to learn and friendship to each other. Together we make SVSS
the positive community that it is, learning from each other and striving for continual improvement in
all that we do.
Tracey Taylor
School Director
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AGM – RSEGB PRESIDENT REPORT FOR YEAR ENDED 31 DEC 2020
The Board’s mission is to provide the welcoming environment and stable framework (encompassing
the Board’s four pillars) that encourages the maximum number of children to enjoy an education
underpinned by the principles of Anthroposophy as given by Rudolf Steiner, whereby, our highest
endeavour is to develop free human beings who are able of themselves to impart purpose and
direction to their lives.
The four pillars upon which we focus our attention are:
•

Financial

•

Performance

•

Compliance

•

Stakeholder Management

2020 – A Review
The Board’s sole employee is the School Director and 2020 saw the first full year with Tracey Taylor
in this position. Tracey is an absolute pleasure to work with. She is extremely competent, highly
motivated to improve the operational efficiencies and community spirit of our school, and is
genuine, warm and honest in her dealings with the Board, staff and children.
Achievements for 2020 were:
1. Financial: Continued growth in enrolments (refer to the Treasurer’s Report for details).
2. Performance: Highlights this year with regards to performance have included the achievement of
several strategic milestones:
•

The purchase of 4 Atanie Court, the property directly adjacent to Early Childhood. This
purchase will provide growth opportunities for the school, alleviate some immediate
parking congestion and provide additional and much needed space for our growing
administration team. The property also extends the length of amazing creek that we have
available to our children to explore.

•

We completed the tendering process and contract signing for the new six classroom Primary
School building. This double storey building will provide all the extra classrooms required to
support double streaming of the Primary School, while minimising footprint and therefore
maximising the area of green space available to our children.

•

The College and Board worked together at their retreat weekend in August to revise the
contents and structure of the Strategic Plan. The new look Strategic Plan 2021-2025 is now
available on the school’s webpage and I encourage all to view the document and enjoy the
read.

•

A demographic study was commissioned to better understand the socio-economic profile
and enrolment opportunities in the school’s core and surrounding catchment areas. The
findings of this report will be used to guide our planning and decision-making in order to
enable the school to gradually reach its full capacity.
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3. Compliance: Following endorsement from the Queensland Curriculum and Assessment Authority
(QCAA) for the Certificate of Steiner Education (CSE) we have continued to work with the Steiner
Education Development Trust (SEDT) and the Queensland Tertiary Admissions Centre (QTAC).
Discussions were held with QTAC and representatives from The University of Queensland,
Queensland University of Technology, Griffith University, Central Queensland University, James Cook
University and The University of Southern Queensland. The Institutions agreed that the CSE
qualification warrants assessment for a selection rank for tertiary entrance and a schedule will be
created to facilitate this. This is excellent progress towards strengthening and clarifying the pathway
to university for our students.
4. Stakeholder Management: The SVSS Enterprise Bargaining Agreement (EBA) has progressed
considerably and is now in the final draft. Once this draft is agreed by both parties (employer and
employee representatives on the Single Bargaining Unit) it will be provided to all staff for
consideration and voting.

2021 – The Year Ahead
The Board’s focus, as always, is on good governance in providing a strong Steiner education to our
students and consolidating our position as a model of Steiner education in Australia.
Key focus areas for the Board in 2021 are:
• Finalising the EBA: as mentioned above, we are very keen to finalise this agreement to
provide clear and transparent terms and conditions of employment for our existing and
future staff.
•

Double streaming: the Board remains mindful that double streaming has introduced both
benefits and challenges and we continue to investigate opportunities to maximise the
benefits and avoid or reduce adverse impacts. With the construction of the six classroom
Primary School building underway we will be shifting our attention to the High School. Two
areas that will receive our attention in 2021 are:
- Understanding when additional staff (teachers, aides, interns, learning support,
administration and maintenance) will be required so that we may continue to
nourish the academic, social and emotional development of the students.
-

Understanding what additional infrastructure will be required for the High School to
ensure a smooth transition of our dual classes as they start to enter the High School
from 2025.

Acknowledgements
As always, I would like to take this opportunity to reinforce the Board’s gratitude to our school
community. We wouldn’t have the school we do without the community that surrounds it. A big
thank you to:
• Our staff – committed, energetic, loyal and professional.
•

College members – deeply committed to Anthroposophy and its practice in our School, and
for taking on responsibilities additional to their normal workload.

•

Volunteers – thank you all for your ongoing commitment of time and energy. Our cultural
and community life is a mirror of your involvement.
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Board Membership
Every member of the Board is a volunteer who devotes countless hours to promoting efficient
governance for the school - my sincere thanks to you all. These roles require ongoing commitment
and work at a professional and strategic level, taking on a workload as well as legal and financial
responsibilities which are quite significant.
Two Non-Executive Members left the Board in 2020 - Rick Barker and Smitha Mallya. Rick came to
the SVSS Board with valuable experience from his time on the Board at the Michael Mount Waldorf
School in Johannesburg, South Africa. Rick shared the lessons learnt from the Michael Mount School
as they embarked on double streaming and he contributed many thoughtful discussions to our
meetings. Smitha contributed wonderful insights and positive energy before leaving the Board to
take up the position of SVSS Economic Development Manager (EDM). This was a loss for the Board
but a splendid gain for the school. My deepest thanks to you both.
Scott Reading will be resigning his position on the Board at this AGM. Scott has served two separate,
multi-year stints on the Board and has seen our wonderful school through many ups and downs.
Scott’s calm and considered inputs have been of great value and his exceptional governance
knowledge has guided the Board on many occasions. We wish Scott all the very best with his new
endeavour and perhaps will see him in the future applying for a third stint….
The following table provides a summary of the intentions of current Board members for the March
2021 AGM.
Dr Michael Ryan
Board President

Role

Board Member

2 Year term expiry

President

Michael Ryan

2021 AGM

Treasurer

Rob Hewitt

2021 AGM

Secretary and Nonexecutive
(Anthroposophy)

Mercedes Logan

2021 AGM
(for Secretary)

Non-executive
Non-executive
Non-executive

Christiane Plaetzer
Scott Reading
Matthew Richardson

2021 AGM
2021 AGM
2022 AGM

Intentions at March 2021
AGM
Re-nominating for the
role
Resigning from Treasurer
and nominating for NonExecutive
Re-nominating for
Secretary Continuing in
the role as
Anthroposophical
Representative
Nominating for Treasurer
Resigning from the role
Continuing in the role
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School Sector:
Independent

School’s Address:
5 Narrawa Drive Wights Mountain Queensland 4520

Total Enrolments: Schools might wish to include comparative data from previous year(s) here
427 students from Pippi’s through to Year 12

Year Levels Offered:
K-12

Co-educational or Single Sex:
Co Educational

Characteristics of the Student Body:
The student body was made up of 211 Males and 216 Females.
Of the student body 1.41% were indigenous. There were a range of nationalities: Cantonese, Dutch,
Croation, German, Portuguese, Russian, Serbian, Vietnamese, Greek, Tamil, Hungarian, Italian, Japanese &
Spanish

Distinctive Curriculum Offerings:
A distinctive feature of 2020 was the necessity of the Learning from Home Program due to the Covid
Pandemic. The teachers and admin team had three days to prepare for this and their efforts were
exemplary. Other programs were: Learning Enrichment programs, Outdoor Education Programs, Music
Programs, Ballroom Dancing, Rock Climbing, VET Programs, German Language, OSHC Programs and
Vacation Care. The International Exchange Program was put on hold due to international travel restrictions.

Extra-curricular Activities:
Ride to School Day was well supported with students, teachers and parents.
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Primary students participated in National Book Week and this culminated in a book parade dress up
involving students and teachers.
Greek Olympics camp was held with three other Steiner schools attending: Birali Steiner School, Rainbow
Ridge Steiner School and Noosa Pengari Steiner School.

Social Climate:
In 2020 the schools’ Social Health and Wellbeing Policy was reviewed with full consultation from all
faculties. The theme for the year was Wellbeing, which involved staff, student and community well-being.
Being a pandemic year, this became even more important as we looked after staff, students and the
community to prevent a Covid outbreak, but also working intensively with the social fabric of the school,
allowing parents to be involved with event as soon as restrictions allowed.
The Workplace Bullying was reviewed as was the Student Bullying Policy.

Parental Involvement:
Parent Involvement during 2020 was mainly with the need for the Learning at Home program. Following
this, a parent survey was sent out to establish feedback from parents. PAFA did not hold their usual events
due to Covid restrictions and many things were sadly cancelled.

The parent Craft Group re-established itself as soon as possible, even sending home craft ideas during
lockdown. There was an intense review of what we could offer parents for 2021in terms of events,
information evenings and main lesson experiences and this was established by the end of 2020 to be
included in the PAFA annual calendar.

Parent, Teacher and Student Satisfaction with the School

Satisfaction Data:
Six school surveys were conducted over 2020:
•

Learning from Home

•

Annual Parent Survey

•

School Director Performance Survey

•

Early Childhood Director Performance Survey

•

Primary School Director Performance Survey

•

High School Director Performance Survey
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•

Student surveys are planned for 2021

Feedback was given to all Directors in regards to their performance with comments made where they had
done exceedingly well, especially in managing the pandemic and all that was involved. Suggestions for
improvement were including in Performance Goals for 2021.

The parent survey was presented to the Board with an Executive Summary Report. Conclusion stated:
Overall this is a very positive survey and it highlights how amazing our teachers are, how clean and beautiful
the grounds and buildings are and that the festival life is greatly appreciated. The fact that across the survey
there was a group that did not know what was happening in the High School could have been that the
parents responding only had children in the Kindergarten and/or Primary School. It is unknown what
percentage of these responses were from High School parents.
This survey can be used to determine further actions for improvement:
1.

2.

3.

4.

5.
6.

We can promote the High School with current families in Kindergarten and Primary School so they
know more about the High School. We could invite them to High School information evenings, the
High School Expo, Senior Research Projects and even provide special High School Tours for current
families. The new High School Handbook that Delaney has developed will also support the
promotion and further understanding of the High School.
The College Working Group is looking closely at parent education across the school and it is
wonderful that 80% of the parents surveyed stated they would like to know more about Steiner
education and the curriculum.
More focus on Pastoral Care and informing parents – the school faculty workshop on Restorative
Practice in October will re-enliven restorative practice across the school. Teachers could provide
more information to parents on pastoral issues.
More information on Learning Support across the school is required. Currently the Learning
Enrichment Team are developing information for the school website and they can plan further
improvements for disseminating information. Now that the team is growing and the school can
provide more support than previous years, we have more solid ground on which to promote
Learning Enrichment across the school.
Parent Lounge needs some attention so that parents can find it more useful and navigate it easily.
Leadership areas need attention with more information on the school’s vision, organisational
structure and role of the board provided to parents. The website is being updated with board
members as it has been out of date for quite some time as currently it only has two board
members on it.

Contact Person for Further Information:
The title of a school-based contact person for further information on the school and its policies.
Title: School Director, Tracey Taylor

School Income Broken Down by Funding Source
Note: Reporting on these outcomes may be addressed simply by inclusion of a reference to the My School
website http://www.myschool.edu.au/ under this section of the report.
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Staffing Information
Staff Composition, Including Indigenous Staff:
26 Full Time Staff and 49 Part Time Staff
12 Male Staff and 63 Female Staff
43 Teaching staff and 32 Non Teaching staff
No Indigenous staff employed in 2020

Qualifications of all Teachers:

Qualification

Either detail the number or the percentage of
classroom teachers and school leaders at the school
who hold this qualification

Doctorate or higher
Masters
Bachelor Degree
Diploma
Certificate

2%
12 %
79 %
5%
2%

Expenditure on and Teacher Participation in Professional Development:
a) Teacher Participation in Professional Development
Description of PD activity

Number of teachers participating in activity

Glenaeon Conference
High School Teacher Intensive
Early Childhood Vital Years Conference
SEA Leadership Mentor Program
Art Therapy Group Session
Biodynamic Craniosacral Therapy Session
Bronze Medallion
Developing Inclusive Strategies for students with
Autism
Mentally Health Workplace training
Weekly Faculty Meetings
First Aide/CPR Training
Restorative Practice Training with Dr Shelley Davidow
Wellbeing Day PD
Deutsch-Woche Nikolai Hofer Conference
Total number of teachers participating in at least one
activity in the program year
Leadership Circle Program

14
15
5
1
10
10
6
2
2
43
43
43 and teacher aides
All staff
1
43
1
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b) Expenditure on Professional Development
Total expenditure on teacher PD
Total Number of Teachers

(as recorded in Financial
Questionnaire)

43

$34685

Average expenditure on PD per
teacher
$807

The total funds expended on teacher professional development in 2020

$807

The proportion of the teaching staff involved in professional
development activities during 2020

100%

The major professional development initiatives were as follows:
Glenaeon Conference
High School teacher intensive at Melbourne Steiner School
Early Childhood Vital Years Conference
SEA Leadership Mentor program
Restorative Practice Training
Wellbeing PD
Art Therapy Group session for staff wellbeing day
Biodynamic Craniosacral therapy session for staff wellbeing day
Bronze Medallion training
Developing Inclusive Strategies for students with Autism Spectrum
Mentally Healthy Workplaces training
Faculty Meetings
First Aide Training
CPR training
International Deutsch-Woche Nikolai Hofer Conference
ISQ PD courses
Principal Program
Leadership Circle Program
SEA meetings and courses online
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Average staff attendance for the school, based on unplanned absences of sick and emergency
leave periods of up to 5 days:
Number of Teaching Staff

Number of School Days

Total Days Staff Absences

Average Staff Attendance
Rate

43

184

186

97.6%

For permanent and temporary classroom teachers and school leaders the average staff attendance rate was
97.6% in 2020

Proportion of teaching staff retained from the previous year:
Number of permanent teaching
staff at end of previous year

Number of these staff retained in
the following year (the program
year)

% retention rate

39

32

82%

From the end of 2019 82% of staff were retained for the entire 2020 school year

Key Student Outcomes
Pages 28-31

Average student attendance rate (%) for the whole school:
Number of possible
attendance days

Total number of students

Total number of days
absent

Total Attendance

78568

427

6540

72028

The average attendance rate for the whole school as a percentage in 2020 was 92%

Average student attendance rate for each year level:
Year Level

Total number of
days absent by
students in year
level

Total Attendance

Average
attendance rate
for each year
level as a
percentage in
2020

Number of possible
attendance days
for year level

Total number of
students in year
level

Pipi

2024

11

7

2017

99%

Pre Prep

7912

43

672

7240

92%

Prep

7728

42

68

7660

99%
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1

7544

41

610

6934

92%

2

7544

41

781

6763

90%

3

9568

52

611

8957

94%

4

4968

27

1043

3925

79%

5

5152

28

259

4893

95%

6

4416

24

367

4049

92%

7

4416

24

437

3979

92%

8

3864

21

337

3527

91%

9

4048

22

444

3604

89%

10

3312

18

282

3030

91%

11

3496

19

318

3178

92%

12

2576

14

304

2272

88%

A description of how non-attendance is managed by the school:
Attendance at school is the responsibility of everyone in the community.
SVSS expects consistent and punctual student attendance during school hours at all school run lessons
and compulsory curricular and extra-curricular activities.
0B

When a student is absent notification must be made by parents to school administration prior to or prior to
8.30am on the morning of the absence, detailing the reason for the student’s lateness/absence.
Where notification is not received SVSS will send out SMS notification to parents of students marked as
absent and a same day response is required from parents to explain the absence.
Parents must seek approval from the relevant EA for any extended absences from school.
A medical certificate is required in the following circumstances:
• If the student is absent for more than 3 consecutive days
• For all medical absences once the child has been absent for more than 10 non-consecutive days
in a school year
• If the student is absent from a camp or festival

29

NAPLAN results for Years 3, 5 and 7 and 9 in 2020
Privacy and Interpretation of Data
When publishing information on student achievement and school performance:
•

Careful consideration should be given to the nature of reporting where there are fewer than
five students in a group, cohort or reporting field;

•

Information should not be published where all persons in a particular group have achieved
identical results, irrespective of group or cohort size.

All published information must:
•

Maintain the privacy of individual student information;

•

Minimise the likelihood of false assumptions and conclusions being inferred from the data.

School principals may decide that it is not possible to report certain data publicly in ways that maintain student
privacy or minimise misinterpretation of performance. Where a decision is made not to report specific data for
these reasons, a narrative or descriptive comment on student achievement or school performance would meet
the requirements of the Annual Report.
Note: Reporting on these outcomes may be addressed simply by inclusion of a reference to the My School
website http://www.myschool.edu.au/ under this section of the report.
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Apparent Retention Rate Year 10 to 12:
The Year 10 to 12 Apparent Retention Rate is defined as the number of full-time students in Year 12 in any
given year expressed as the percentage of those students who were in Year 10, two years previously (this may
be greater than 100%).
Schools may also report the real retention rate

Number of Students

Year 10 Base

Year 12

Apparent Retention Rate
%

14

14

100%

Year 12 student enrolment as a percentage of the Year 10 cohort is 100%

Year 12 Outcomes:
Outcomes for our Year 12 cohort 2020 – Total 14 students
Number of students awarded a Senior Education Profile

14

Number of students awarded a NZCSE

13

Number of students awarded a Queensland Certificate of Individual Achievement

0

Number of students who received an Overall Position (OP)

0

Number of students or are completing or completed a School-based Apprenticeship or Traineeship
(SAT)

3

Number of students awarded one or more Vocational Education and Training (VET) qualifications

0

Number of students awarded a Queensland Certificate of Education at the end of Year 12
(not offered as we offer NZCSE)

N/A

Number of students that received Diploma Placements at TAFE

2

Number of students that completed a Cert III at TAFE

1

Number of students that took a GAP year

2

Number of students awarded an International Baccalaureate Diploma (IBD)

N/A

Percentage of Year 12 students who received an OP1-15 or an IBD

N/A

Percentage of Year 12 students who are completing or completed a SAT

21%

Percentage of Queensland Tertiary Admissions Centre (QTAC) applicants applying and receiving a
tertiary offer. Ten students out of fourteen applied and all ten received offers.

100%
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